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Abstract: This study examines Imam Al-Ghazali’s conception of learning in Ihya’ ‘Ulum al-Din, 

particularly Kitab al-‘Ilm, and its relevance to contemporary Islamic education. It identifies the 

epistemological and ethical foundations of his thought, examines challenges including pragmatic 

learning, the dichotomy of knowledge, and the erosion of adab in digital environments and reconstructs 

his principles for contemporary practice. This qualitative library research employs a historical-

philosophical approach and content analysis. Primary data are drawn from Ihya’ ‘Ulum al-Din, while 

secondary data comprise scholarly literature on Islamic educational philosophy and contemporary 

educational issues. Data are collected through documentation and examined through interpretative 

analysis. The findings show that learning, according to Al-Ghazali, is an integrated process of 

intellectual, spiritual, and moral transformation grounded in sincere intention (niyyah), ethical conduct 

(adab), spiritual purification (tazkiyat al-nafs), and the unity of knowledge and action (‘ilm wa al-

‘amal). His classification of knowledge into fardhu ‘ain and fardhu kifayah provides a basis for 

balancing individual religious obligations with collective needs. This study proposes a framework for 

contemporary Islamic education through reorienting learning motivation, incorporating spiritual and 

ethical values into curricula, revitalizing teachers as murabbi, and connecting knowledge with 

responsible practice. The framework emphasizes intellectual competence, spiritual consciousness, 

moral integrity, and social responsibility. 
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INTRODUCTION 

Contemporary Islamic education is experiencing significant transformations in response to 

the accelerating developments of modernization, globalization, and digital technology (Hastasari 

et al., 2022). These developments have substantially reshaped educational structures, learning 

environments, knowledge acquisition, and pedagogical practices across Islamic educational 

institutions. The increasing integration of digital platforms, artificial intelligence, and technology-

assisted instructional methods has expanded opportunities for accessing information, facilitating 

communication, and developing students' intellectual competencies (Amin, 2024). Nevertheless, 

these transformations have also generated fundamental questions concerning the philosophical 

https://journal.eduistiqomah.or.id/index.php/EIEM
mailto:12325nfla@gmail.com
mailto:2mumu.zainal.mutaqin@gmail.com
mailto:3dedeninayatullah@gmail.com
mailto:2325nfla@gmail.com


Eduistiqomah  
in Islamic Education Management 

ISSN(Online): 3164-6891 

Vol 1 No 2 (2026): November 2026 

https://journal.eduistiqomah.or.id/index.php/EIEM  

                         Eduistiqomah in Islamic Education Management  
Vol 1 No 2 (2026): November 2026 

 

102 

orientation, epistemological foundations, and ultimate purposes of Islamic education. In particular, 

the growing emphasis on academic performance, institutional competitiveness, standardized 

assessment, and professional qualifications has raised concerns about the extent to which 

contemporary educational practices continue to reflect the fundamental objectives of Islamic 

education. Educational achievement is increasingly evaluated through measurable indicators, 

including examination results, learning outcomes, graduation rates, and employment prospects 

(Nuraeni et al., 2024). Although these indicators provide important information about educational 

effectiveness, they do not necessarily reflect the moral integrity, spiritual awareness, and ethical 

responsibility developed through the learning process. An educational system that prioritizes 

measurable performance without adequately considering the formation of the whole person risks 

reducing learning to an instrumental activity oriented toward academic achievement and 

socioeconomic advancement. Such an orientation creates a fundamental tension between education 

as a process of acquiring competencies and education as a comprehensive endeavor to cultivate 

individuals who demonstrate intellectual maturity, moral responsibility, spiritual consciousness, 

and meaningful contributions to society (Fitriani, 2023). This tension is particularly significant for 

Islamic education because its philosophical foundations extend beyond the transmission of 

knowledge and the development of practical skills to include the formation of human beings who 

understand their responsibilities toward Allah, themselves, other people, and the broader creation. 

The relationship between intellectual development and moral formation represents one of 

the most persistent challenges in contemporary educational practice (Najah et al., 2022). The 

increasing visibility of academic misconduct, including plagiarism, contract cheating, 

manipulation of academic results, and the inappropriate use of technological resources, 

demonstrates that academic competence does not automatically produce ethical responsibility. 

These challenges indicate that the development of knowledge and skills must be accompanied by 

the cultivation of moral judgment, personal discipline, and awareness of the ethical consequences 

of individual actions (Daud, 2023). Within contemporary learning environments, the expansion of 

artificial intelligence applications and digital information systems has further complicated this 

relationship. Students can access extensive information, generate academic content, and complete 

various learning activities through technological assistance with unprecedented convenience 

(Hanif, 2023). However, the availability of information does not necessarily ensure its accurate 

interpretation, responsible utilization, or meaningful integration into personal understanding. The 

distinction between possessing information and genuinely understanding knowledge therefore 

becomes increasingly important. Learning should not be understood merely as the ability to collect, 

reproduce, or manipulate information, but as an intellectual and formative process through which 

individuals develop the capacity to evaluate knowledge, recognize its ethical implications, and 

translate understanding into responsible conduct (Ulfat, 2020). From the perspective of Islamic 
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education, this challenge requires a reconsideration of educational practices that integrate 

cognitive development with moral awareness and spiritual responsibility. The quality of learning 

should consequently be evaluated not only through what students know and how effectively they 

perform academic tasks, but also through how their knowledge influences their attitudes, decisions, 

behavior, and relationships with others. 

Another important issue concerns the epistemological fragmentation of knowledge within 

contemporary educational systems (Feriska & Dewi, 2026). Despite various initiatives to integrate 

Islamic knowledge with modern scientific disciplines, the relationship between religious 

understanding and general knowledge remains insufficiently integrated in many educational 

contexts (Karim et al., 2024). Religious subjects are frequently organized within separate 

curricular structures, while scientific, technological, and professional disciplines are 

predominantly associated with intellectual specialization, economic development, and practical 

applications (Muhaemin et al., 2023). This separation may create the impression that religious 

knowledge and scientific inquiry operate within unrelated intellectual domains, each possessing 

different purposes and standards of relevance. Such compartmentalization presents a significant 

philosophical challenge for Islamic education, whose understanding of knowledge is 

fundamentally connected to the unity of human existence and the relationship between humanity 

and divine creation (Mardatillah et al., 2025). From an Islamic epistemological perspective, 

knowledge should not be evaluated exclusively according to its immediate practical utility or 

professional application, but also according to its capacity to develop human understanding, 

strengthen moral responsibility, and guide individuals toward the recognition of divine wisdom 

(Sabarudin et al., 2024). Consequently, the integration of knowledge requires more than combining 

religious and scientific subjects within a single curriculum. It involves establishing an educational 

orientation in which intellectual inquiry, ethical reflection, spiritual awareness, and practical 

responsibility reinforce one another (R. Bahri et al., 2025). This perspective also requires 

educational institutions to reconsider the relationship between what is taught, how knowledge is 

acquired, and why individuals pursue learning. Therefore, the central challenge of contemporary 

Islamic education is not simply to improve instructional efficiency or incorporate technological 

innovations, but to develop an integrated conception of learning that preserves the relationship 

between intellectual advancement, religious values, moral development, and responsible human 

action. 

In addressing these challenges, the intellectual heritage of classical Islamic scholarship 

provides important philosophical resources for reconsidering the purposes and processes of 

contemporary education. Among the influential Muslim scholars whose contributions remain 

significant in educational philosophy is Imam Abu Hamid Al-Ghazali (1058–1111) (Maulana et 

al., 2021), whose intellectual legacy encompasses theology, jurisprudence, ethics, spirituality, and 
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epistemology. His educational thought is particularly evident in Ihya' 'Ulum al-Din, a 

comprehensive work that examines the relationship between religious knowledge, human conduct, 

spiritual purification, and the attainment of moral excellence. Within this work, Kitab al-'Ilm (The 

Book of Knowledge) provides an essential foundation for understanding his conception of 

knowledge and learning (Arroisi et al., 2023). Al-Ghazali discusses the significance of knowledge, 

its classification, the responsibilities of scholars, the ethical obligations of students, and the proper 

orientation underlying the pursuit of knowledge. His perspective establishes that learning cannot 

be separated from the moral and spiritual condition of the individual. Knowledge is not simply an 

intellectual possession acquired through instruction or memorization, but a means of transforming 

human understanding and conduct (Huda et al., 2022). The pursuit of knowledge must therefore 

be directed toward meaningful purposes rather than becoming an instrument for obtaining social 

recognition, authority, prestige, or material advantages. This understanding establishes a 

fundamental distinction between the accumulation of information and the transformative function 

of genuine learning. In Al-Ghazali's educational philosophy, the significance of knowledge is 

closely related to its capacity to guide individuals toward truth, strengthen their relationship with 

Allah, and encourage the development of virtuous character (Lubis & Azzahra, 2021). 

Accordingly, the educational process must consider not only the intellectual capacity of learners 

but also their intentions, ethical dispositions, spiritual conditions, and practical responsibilities. 

A central component of Al-Ghazali's conception of learning is the relationship between 

knowledge and intention (niyyah) (Cinta et al., 2023). Intention provides the fundamental 

orientation that determines the moral and spiritual significance of learning. The pursuit of 

knowledge should be directed toward seeking divine pleasure, overcoming ignorance, improving 

personal conduct, and fulfilling responsibilities as human beings. Without an appropriate intention, 

intellectual achievement may become disconnected from its ethical and spiritual purposes. The 

acquisition of knowledge may instead be directed toward social status, personal superiority, 

professional recognition, or material interests. This distinction demonstrates that the educational 

value of learning cannot be determined solely by the quantity of information acquired or the level 

of intellectual achievement attained. It must also be examined in relation to the purposes that 

motivate the learner. Closely connected to intention is the concept of adab, which encompasses 

proper conduct, moral discipline, and ethical responsibility in the relationship between teachers, 

students, knowledge, and the learning environment. In this framework, teachers are not merely 

transmitters of information but also figures whose intellectual and moral conduct contributes to 

the development of learners. Similarly, students are expected to demonstrate humility, respect, 

discipline, perseverance, and an appropriate attitude toward knowledge and those who facilitate 

its acquisition. These principles indicate that learning is fundamentally relational and ethical rather 

than exclusively cognitive. The quality of educational interaction depends not only on instructional 
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competence but also on the moral responsibilities and mutual respect established between 

educational participants. Thus, niyyah and adab constitute essential dimensions of learning 

because they establish both the internal orientation and the external ethical conditions through 

which knowledge can achieve its formative purposes. 

Furthermore, Al-Ghazali's conception of learning emphasizes the importance of tazkiyat al-

nafs (purification of the soul) as an essential dimension of human development. This principle 

reflects the understanding that the acquisition of knowledge should contribute to the refinement of 

individual character, the control of negative inclinations, and the cultivation of spiritual awareness 

(Kirabaev & Chistyakova, 2023). Learning is therefore not limited to the development of 

intellectual capacities but also involves an ongoing process of self-examination and moral 

improvement. The transformation of the learner becomes an important indicator of educational 

achievement because genuine understanding should influence how individuals perceive 

themselves, regulate their behavior, and interact with others. This formative dimension is further 

reinforced through the relationship between knowledge and action ('ilm wa al-'amal). Knowledge 

that remains disconnected from practice has not fully achieved its educational purpose because its 

significance is realized through its application in individual and social life. The relationship 

between understanding and action demonstrates that learning should produce observable 

consequences in the form of responsible decisions, ethical behavior, and beneficial contributions 

to society (Sari & Marhaban, 2023). In this regard, the principles of niyyah, adab, tazkiyat al-nafs, 

and 'ilm wa al-'amal should not be understood as independent educational recommendations. 

Rather, they represent interconnected dimensions of a comprehensive learning process. Intention 

establishes the purpose of learning, ethical conduct regulates its practice, spiritual purification 

supports the transformation of the learner, and the application of knowledge demonstrates its 

practical realization. Their interrelationship provides a foundation for understanding learning as 

an integrated process involving intellectual, moral, spiritual, and practical development. This 

holistic orientation distinguishes Al-Ghazali's educational thought from approaches that primarily 

conceptualize learning through cognitive achievement, instructional effectiveness, or the 

acquisition of competencies. 

The relevance of this integrated conception becomes increasingly important when 

considered in relation to contemporary Islamic education. Modern educational institutions are 

expected to develop students who possess critical thinking abilities, scientific literacy, 

technological competencies, communication skills, and the capacity to respond to complex social 

challenges. These objectives are important and should not be disregarded. However, their 

implementation requires an educational philosophy capable of ensuring that intellectual and 

technological advancement remains connected to ethical judgment and human responsibility. Al-

Ghazali's conception of learning offers a valuable perspective for addressing this concern because 
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it places the development of knowledge within a broader framework of moral and spiritual 

formation (Supriyanto, 2022). The principle of niyyah, for example, can inform the development 

of learning motivation that extends beyond grades, qualifications, and external recognition toward 

meaningful intellectual and social purposes. The principle of adab can provide an ethical 

foundation for teacher–student relationships, academic integrity, responsible communication, and 

appropriate conduct within digital learning environments. Similarly, tazkiyat al-nafs can contribute 

to educational approaches that emphasize self-discipline, emotional regulation, reflective learning, 

and the continuous improvement of personal character. Meanwhile, the relationship between 

knowledge and action can strengthen the connection between academic understanding and its 

application in addressing practical problems within society. These principles also offer a basis for 

examining the responsible use of artificial intelligence and digital technologies in education. 

Rather than rejecting technological advancement, an Al-Ghazalian perspective encourages its 

utilization within an ethical and value-oriented framework. Technology should function as a means 

of facilitating learning and expanding human capabilities, not as a substitute for intellectual 

responsibility, independent judgment, or moral accountability. Consequently, the contemporary 

relevance of Al-Ghazali's educational thought lies in its potential to complement modern 

educational competencies with a deeper understanding of the ethical and spiritual purposes of 

learning. 

Despite the enduring significance of Al-Ghazali's educational philosophy, a conceptual and 

practical distance remains between his classical conception of learning and the requirements of 

contemporary Islamic education (Hasib & Khasanah, 2025). His emphasis on spiritual purification, 

moral discipline, and the relationship between knowledge and religious practice is sometimes 

discussed primarily within the context of Islamic ethics or spirituality, rather than being examined 

as a comprehensive educational framework. This tendency may limit the understanding of his 

educational contribution to the cultivation of personal morality without sufficiently considering its 

implications for epistemology, learning processes, educational relationships, and the organization 

of contemporary learning environments. Furthermore, the application of classical educational 

principles within modern institutions requires careful interpretation because contemporary 

education operates within different institutional, technological, and sociocultural conditions. 

Current educational systems emphasize competency-based learning, scientific literacy, critical 

thinking, interdisciplinary knowledge, digital participation, and measurable learning outcomes. 

The challenge is therefore to establish a meaningful relationship between Al-Ghazali's 

philosophical principles and these contemporary educational requirements without reducing his 

thought to general moral recommendations or applying classical concepts without considering 

their original intellectual foundations (Budur, 2024). In particular, the principles of niyyah, adab, 

and tazkiyat al-nafs need to be examined in relation to the broader structure of learning, including 

https://journal.eduistiqomah.or.id/index.php/EIEM


Eduistiqomah  
in Islamic Education Management 

ISSN(Online): 3164-6891 

Vol 1 No 2 (2026): November 2026 

https://journal.eduistiqomah.or.id/index.php/EIEM  

                         Eduistiqomah in Islamic Education Management  
Vol 1 No 2 (2026): November 2026 

 

107 

the nature of knowledge, the position of the learner, the responsibilities of educators, and the 

objectives of educational practice. Such an examination is necessary to clarify how spiritual and 

ethical formation can become an integral dimension of contemporary pedagogy rather than 

remaining an additional component separated from academic learning. Accordingly, the 

reconstruction of Al-Ghazali's conception of learning requires both a careful interpretation of his 

original educational thought and a critical examination of its possible implications for 

contemporary Islamic educational development. 

Previous studies have examined Al-Ghazali's educational thought from several related 

perspectives, demonstrating the continuing significance of his intellectual contributions to 

contemporary Islamic education. Some studies have investigated the epistemological dimensions 

of knowledge in Ihya' 'Ulum al-Din, particularly their implications for the integration of religious 

and general knowledge within Islamic educational institutions. This line of research provides 

important insights into the classification, hierarchy, and significance of knowledge in Al-Ghazali's 

intellectual framework. Other studies have concentrated on his ethical conception of teacher–

student relationships, emphasizing the importance of moral conduct, respect, responsibility, and 

educational discipline in addressing character-related challenges, particularly within Islamic 

boarding schools. Research on spirituality-based character education has also explored the 

potential of Al-Ghazali's thought to strengthen students' moral awareness and spiritual 

development. These contributions establish an important foundation for understanding the 

contemporary relevance of classical Islamic educational philosophy. Nevertheless, the existing 

discussions, as reflected in these research orientations, tend to emphasize particular dimensions of 

Al-Ghazali's thought rather than examining their interrelationship within a comprehensive 

conception of learning. Epistemological studies, for instance, primarily address the nature and 

classification of knowledge, while research on educational ethics focuses more specifically on 

moral relationships and behavioral expectations. Similarly, studies on spirituality-based character 

education tend to emphasize the formative consequences of spiritual values without necessarily 

examining their connection to the epistemological foundations and processes of knowledge 

acquisition. As a result, the relationship between the learner's intention, the nature and purpose of 

knowledge, ethical conduct, spiritual purification, and the practical application of knowledge 

remains insufficiently integrated within a unified analytical framework. A more comprehensive 

examination is therefore necessary to understand how these dimensions collectively constitute Al-

Ghazali's conception of learning and how their interconnection can contribute to the philosophical 

reconstruction of contemporary Islamic education. 

The research gap addressed in this study concerns the limited development of an integrated 

conceptual framework that connects the epistemological, spiritual, ethical, and practical 

dimensions of Al-Ghazali's conception of learning with the philosophical and pedagogical 
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requirements of contemporary Islamic education. More specifically, insufficient attention has been 

directed toward examining how the relationship between intention, knowledge acquisition, ethical 

conduct, spiritual purification, and the application of knowledge can be understood as a continuous 

and interconnected educational process. This limitation becomes particularly significant in the 

context of contemporary challenges involving the instrumental orientation of academic 

achievement, the ethical implications of digital transformation, and the separation of intellectual 

development from moral and spiritual formation. Addressing these issues requires an analytical 

approach that moves beyond identifying the general relevance of Al-Ghazali's educational 

principles or describing their contribution to character development. Instead, it requires a 

systematic reconstruction of the underlying philosophical assumptions, educational relationships, 

and formative objectives that characterize his conception of learning. The novelty of this study lies 

in its effort to synthesize the fundamental components of Al-Ghazali's educational thought in Ihya' 

'Ulum al-Din into an integrated framework for understanding Islamic learning. Through this 

reconstruction, the study positions learning as a process in which the orientation of intention, the 

pursuit of meaningful knowledge, the cultivation of ethical conduct, the purification of the soul, 

and the practical realization of knowledge are mutually interconnected. Furthermore, it examines 

the implications of this framework for contemporary Islamic education, particularly in developing 

an educational orientation that accommodates intellectual and technological advancement while 

maintaining the centrality of moral responsibility and spiritual development. In this way, the study 

seeks to extend existing discussions from the identification of individual educational principles 

toward a more comprehensive understanding of the philosophical structure and contemporary 

applicability of Al-Ghazali's conception of learning. 

Based on this background, this study aims to analyze the concept of learning according to 

Imam Al-Ghazali as articulated in Ihya' 'Ulum al-Din and critically examine its relevance to 

contemporary Islamic education. Specifically, the study addresses three interconnected objectives. 

First, it examines the philosophical and epistemological foundations underlying Al-Ghazali's 

conception of learning, particularly his understanding of the nature, purpose, and significance of 

knowledge. Second, it identifies and analyzes the fundamental dimensions of learning in his 

educational thought, including intention (niyyah), ethical conduct (adab), spiritual purification 

(tazkiyat al-nafs), and the relationship between knowledge and action ('ilm wa al-'amal), while 

considering their interrelationships in the formation of the learner. Third, it critically examines 

how these principles can inform contemporary Islamic educational practices in responding to 

challenges associated with academic achievement, moral development, knowledge integration, 

and digital transformation. Through these objectives, the study seeks to contribute to the 

philosophical and conceptual development of Islamic education by presenting learning as a holistic 

process that integrates intellectual advancement, spiritual awareness, ethical responsibility, and 
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practical engagement. Ultimately, the study argues that the continuing relevance of Al-Ghazali's 

educational thought does not merely reside in its historical significance or normative ethical 

teachings, but in its capacity to provide a comprehensive philosophical foundation for reorienting 

contemporary Islamic learning toward the development of intellectually competent, morally 

responsible, and spiritually conscious individuals. 

 

METHOD 

This study employs a qualitative research design using library research to examine Imam Al-

Ghazali's conception of learning as articulated in Ihya' 'Ulum al-Din and its relevance to 

contemporary Islamic education. Library research is appropriate for this study because its primary 

objective is to investigate, interpret, and reconstruct educational ideas through a systematic 

examination of written sources rather than through the collection of empirical data from research 

participants (Creswell & Creswell, 2017). This design enables an in-depth exploration of the 

philosophical assumptions, epistemological foundations, educational principles, and normative 

orientations underlying Al-Ghazali's understanding of learning. The qualitative orientation is 

particularly relevant because the subject of investigation involves conceptual meanings, 

intellectual relationships, and educational values that require contextual interpretation rather than 

statistical measurement. Accordingly, the study focuses on understanding learning as conceived 

within Al-Ghazali's intellectual framework, particularly its relationship with knowledge 

acquisition, moral development, spiritual purification, and the practical application of knowledge. 

The descriptive-analytical approach is employed to systematically present the ideas contained in 

the selected literature, examine their conceptual relationships, and formulate an integrated 

understanding of Al-Ghazali's educational thought. Rather than merely reproducing the author's 

statements, this approach involves interpreting the underlying meanings of educational concepts 

and examining their implications for contemporary Islamic educational practices. 

Research Sources and Data Selection 

The data used in this study consist of primary and secondary sources selected according to 

their relevance to the research objectives. The primary source is Ihya' 'Ulum al-Din by Imam Al-

Ghazali, particularly Kitab al-'Ilm (The Book of Knowledge), which provides the principal textual 

foundation for examining his conception of knowledge and learning. Attention is directed toward 

discussions concerning the nature and significance of knowledge, the classification and purposes 

of learning, the ethical responsibilities of teachers and students, the proper conduct of knowledge 

seekers, and the relationship between knowledge and practice. Relevant discussions in other 

sections of Ihya' 'Ulum al-Din are also considered when they provide additional explanations 

concerning spiritual purification, moral refinement, and the development of virtuous character. 
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These sections are examined to establish a comprehensive understanding of learning within Al-

Ghazali's broader educational and spiritual philosophy. 

Secondary sources comprise scholarly books, peer-reviewed journal articles, research 

publications, and other relevant academic documents addressing Al-Ghazali's intellectual 

contributions, Islamic educational philosophy, educational epistemology, moral and spiritual 

development, and contemporary Islamic education. Additional literature concerning digital 

transformation, academic integrity, and the integration of knowledge is considered to establish the 

contemporary context within which Al-Ghazali's educational thought is examined. The selection 

of secondary literature is guided by its scholarly credibility, relevance to the research questions, 

conceptual contribution, and relationship with the primary source. Greater attention is given to 

peer-reviewed publications and recent academic studies, while classical scholarly works are 

retained when necessary to clarify the historical and philosophical foundations of the concepts 

under investigation. The selection of sources follows a purposive approach, meaning that materials 

are included based on their substantive contribution to understanding the research focus rather than 

through random selection. This procedure ensures that the analysis remains focused on the 

relationship between Al-Ghazali's conception of learning and the development of contemporary 

Islamic education. 

Data Collection Techniques 

Data collection is conducted through documentation, involving the systematic identification, 

collection, examination, and recording of relevant information from written sources (Huberman & 

Miles, 2002; Miles & Huberman, 1994). This technique is appropriate for library research because 

the research materials consist primarily of textual documents containing philosophical arguments, 

educational principles, and conceptual explanations. The collection process is undertaken through 

several interconnected stages. First, the primary source, particularly Ihya' 'Ulum al-Din, is 

examined to identify passages directly related to the nature of knowledge, the purposes of learning, 

the responsibilities of teachers and students, and the ethical and spiritual dimensions of education. 

Particular attention is given to identifying statements that explain the relationship between 

knowledge acquisition and the transformation of individual character. Second, relevant secondary 

literature is collected through the examination of scholarly books, journal articles, and previous 

research addressing Al-Ghazali's educational thought and contemporary Islamic education. Third, 

the collected materials are classified according to their thematic relevance to the research 

objectives. The classification includes the epistemological foundations of learning, the orientation 

of learning intentions (niyyah), educational ethics (adab), spiritual purification (tazkiyat al-nafs), 

and the relationship between knowledge and action ('ilm wa al-'amal). Fourth, relevant 

information is documented through systematic note-taking and the identification of important 

textual passages, conceptual arguments, and scholarly interpretations. Finally, the collected 
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information is cross-checked across relevant sources to examine the consistency of interpretations, 

clarify conceptual distinctions, and minimize the possibility of inaccurate representation of Al-

Ghazali's original ideas. Where necessary, the original text is examined in its broader textual 

context to avoid interpreting individual statements independently of the arguments developed 

throughout the work. 

Data Analysis Techniques 

Data analysis employs qualitative content analysis combined with descriptive and 

interpretative analysis. Content analysis is used to systematically examine the meanings and 

educational ideas contained in the selected texts. The analysis is not limited to identifying the 

frequency of particular terms or concepts; rather, it focuses on interpreting their substantive 

meanings, philosophical foundations, and relationships within Al-Ghazali's conception of learning. 

The analytical process consists of several stages. First, the collected textual materials are subjected 

to data reduction by selecting passages that directly address the research focus and excluding 

information that does not substantially contribute to the analysis. Second, the selected data are 

organized into thematic categories based on the fundamental dimensions of learning identified in 

Al-Ghazali's educational thought. These categories include the nature and purpose of knowledge, 

the intention underlying learning (niyyah), ethical conduct in educational relationships (adab), 

spiritual purification (tazkiyat al-nafs), and the practical application of knowledge ('ilm wa al-

'amal). Third, each category is examined through descriptive analysis to explain the central 

arguments, meanings, and educational principles contained in the primary source. Fourth, 

interpretative analysis is conducted to identify the conceptual relationships among these 

dimensions and reconstruct their significance as an integrated conception of learning. This stage 

considers how intention provides direction to the pursuit of knowledge, how ethical conduct 

regulates the learning process, how spiritual purification contributes to personal transformation, 

and how the application of knowledge demonstrates the realization of learning outcomes in 

individual and social life. 

The subsequent stage involves contextual and conceptual analysis to examine the relevance 

of Al-Ghazali's educational thought to contemporary Islamic education. At this stage, the 

reconstructed principles are critically examined in relation to current educational challenges, 

including the dominance of performance-oriented learning, the separation of intellectual and 

spiritual development, the cultivation of academic integrity, and the ethical implications of digital 

transformation. The analysis seeks to identify both the continuing significance and the contextual 

limitations of applying classical educational principles within modern educational institutions. 

Rather than assuming that Al-Ghazali's ideas can be transferred directly into contemporary 

educational settings, the study examines how their underlying philosophical principles can be 

interpreted and adapted to address current educational requirements. Through this process, the 
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study develops a conceptual synthesis that explains the relationship between intellectual 

competence, spiritual awareness, ethical responsibility, and the practical application of knowledge. 

The final analytical results are presented descriptively and systematically to provide a 

comprehensive interpretation of Al-Ghazali's conception of learning and its potential contribution 

to contemporary Islamic education. 

Data Credibility and Research Rigor 

To maintain the credibility and rigor of the analysis, this study applies source verification, 

contextual examination, and cross-referencing among relevant primary and secondary materials. 

Source verification is conducted by identifying the bibliographic information and textual 

authenticity of the materials used, particularly the edition of Ihya' 'Ulum al-Din serving as the 

primary reference. Contextual examination involves reading relevant passages within their broader 

discussions to ensure that the interpretation reflects Al-Ghazali's original arguments and does not 

isolate particular statements from their intellectual context. Cross-referencing is undertaken by 

comparing relevant explanations in the primary text with scholarly interpretations presented in 

secondary literature. Differences in interpretation are examined critically rather than treated as 

interchangeable explanations. In addition, the consistency of thematic categorization is maintained 

throughout the analytical process so that the conclusions remain directly connected to the research 

questions and textual evidence. These procedures are intended to strengthen interpretative 

accuracy, analytical transparency, and the credibility of the conceptual reconstruction. Ultimately, 

the research rigor is established through the traceability of interpretations to the original sources, 

the consistency of the analytical categories, and the logical relationship between textual findings 

and the conclusions concerning contemporary Islamic education. 

 

RESULT AND DISCUSSION 

RESULT 

The Nature and Epistemological Foundations of Learning According to Imam Al-Ghazali 

The analysis of Ihya' 'Ulum al-Din reveals that Imam Al-Ghazali conceptualizes learning as 

a comprehensive process involving intellectual development, spiritual awareness, and moral 

formation. Knowledge is not merely understood as information acquired through instruction, 

memorization, or intellectual reasoning, but as a means of understanding the reality of existence 

and developing awareness of the relationship between human beings and Allah. Within this 

perspective, learning constitutes an effort to overcome ignorance and develop the intellectual and 

spiritual capacities necessary for recognizing truth. The findings indicate that the transformative 

significance of learning lies in its ability to influence the learner's understanding, attitudes, and 

conduct. Consequently, the acquisition of knowledge is closely connected to the development of 
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the human heart, the cultivation of moral awareness, and the orientation of individual life toward 

religious and ethical purposes. 

A significant finding concerns Al-Ghazali's classification of knowledge into two principal 

categories: fardhu 'ain and fardhu kifayah. The former refers to knowledge that every individual 

must acquire to fulfill essential religious obligations, maintain sound belief, perform worship 

correctly, and establish appropriate moral conduct. The latter encompasses knowledge necessary 

for maintaining collective welfare and addressing the practical needs of society, including 

medicine, mathematics, engineering, and other scientific disciplines. This classification 

demonstrates that Al-Ghazali recognizes the importance of both individual religious 

responsibilities and collective intellectual development. Knowledge is therefore organized 

according to its functions, obligations, and contributions to human life. The distinction also 

indicates that the pursuit of worldly knowledge is not inherently separated from religious purposes, 

provided that its acquisition and application remain consistent with ethical and religious 

responsibilities. 

The findings further identify niyyah (intention) as a fundamental element determining the 

orientation of learning. Al-Ghazali emphasizes that the pursuit of knowledge should be directed 

toward sincere devotion to Allah, overcoming ignorance, improving personal conduct, and 

obtaining beneficial knowledge. Conversely, learning motivated primarily by social recognition, 

material interests, arrogance, or the desire for superiority may undermine its moral and spiritual 

purposes. The condition of the learner's heart is consequently regarded as an important factor 

influencing the reception and application of knowledge. A heart dominated by negative 

dispositions, excessive worldly attachment, and moral impurities may obstruct the transformative 

benefits of learning. Thus, the significance of knowledge is not determined exclusively by 

intellectual achievement but also by the intention and spiritual condition accompanying its 

acquisition. 

Another finding concerns the relationship between human intellectual effort and divine 

guidance in the acquisition of knowledge. Al-Ghazali recognizes the importance of sensory 

experience, observation, rational reflection, and disciplined intellectual inquiry as essential means 

of learning. Nevertheless, human reason possesses limitations and requires appropriate guidance 

to distinguish between truth and falsehood. Reason functions as an important instrument for 

understanding reality, but it does not independently constitute an unrestricted source of ultimate 

truth. Its operation must remain connected to revelation and religious principles. This relationship 

establishes the complementary roles of intellectual reasoning and divine guidance within Al-

Ghazali's epistemological framework. Accordingly, learning involves both active human 

intellectual engagement and recognition of the spiritual foundations that guide the pursuit of 

knowledge. 
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The analysis also demonstrates that knowledge and action ('ilm wa al-'amal) constitute 

inseparable dimensions of genuine learning. Knowledge is expected to influence individual 

behavior, moral decisions, religious practices, and social responsibilities. Its significance is 

therefore not exhausted through theoretical understanding or the ability to reproduce information. 

Rather, knowledge achieves its educational purpose when it becomes the foundation for 

responsible action and virtuous conduct. Al-Ghazali criticizes the pursuit of knowledge when it is 

directed toward prestige, argumentative superiority, social recognition, or proximity to political 

authority without corresponding moral improvement. Such criticism demonstrates that intellectual 

achievement without ethical responsibility may contradict the fundamental purposes of learning. 

The relationship between knowledge and action consequently establishes practical conduct as an 

essential dimension of the educational process. Taken together, the findings identify several 

interconnected dimensions of Al-Ghazali's conception of learning: the nature and purpose of 

knowledge, the classification of knowledge, the importance of intention, the relationship between 

reason and divine guidance, and the unity of knowledge and action. These dimensions establish 

that learning is a process involving intellectual acquisition, spiritual orientation, ethical 

responsibility, and practical realization. 

Dynamics and Challenges of Contemporary Islamic Education 

The analysis of contemporary Islamic education identifies several major challenges 

concerning educational orientation, institutional development, and pedagogical implementation. 

One prominent issue is the increasing emphasis on measurable academic performance, institutional 

competitiveness, and economic outcomes. Educational institutions are increasingly evaluated 

through indicators such as graduation rates, institutional reputation, employment opportunities, 

and administrative achievements. Although these indicators contribute to institutional 

accountability, their dominance may reduce attention to the moral, spiritual, and ethical 

dimensions of educational development. The commercialization of educational institutions and the 

growing emphasis on institutional branding and competitive facilities further demonstrate the 

influence of economic considerations on educational management. 

Another challenge concerns the instrumental orientation of students toward learning. 

Academic qualifications, grades, and employment opportunities may become the dominant 

motivations for pursuing education, while intellectual curiosity, sincere knowledge-seeking, and 

moral development receive insufficient attention. In certain educational environments, religious 

learning is also implemented primarily to fulfill curricular requirements rather than to cultivate 

deeper ethical and spiritual awareness. The expansion of digital communication and social media 

introduces additional challenges concerning students' moral development, particularly when 

access to information is not accompanied by adequate ethical guidance and self-discipline. 
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The findings also indicate that academic integrity constitutes an important challenge within 

contemporary educational environments. Plagiarism, unauthorized academic assistance, 

inappropriate use of artificial intelligence, and other forms of academic misconduct demonstrate 

the difficulties of maintaining intellectual honesty in increasingly technology-mediated learning 

processes. These practices reveal that access to information and technological resources does not 

automatically produce ethical responsibility. Students require not only the technical ability to 

utilize digital resources but also the moral awareness necessary to evaluate the accuracy, 

originality, and appropriateness of their academic activities. 

A further challenge concerns the separation between religious and general knowledge. 

Despite various efforts to promote the integration of Islamic and scientific knowledge, these 

domains are frequently organized within separate curricular and institutional structures. Religious 

subjects are often associated with spiritual and moral development, whereas scientific and 

professional disciplines are primarily oriented toward technical competencies and practical 

applications. Such compartmentalization may weaken students' understanding of the relationship 

between knowledge, religious values, and social responsibilities. The implementation of 

knowledge integration also encounters methodological limitations, particularly when religious 

references are incorporated into scientific subjects without establishing meaningful 

epistemological connections between the two domains. 

The position and responsibilities of teachers represent another important issue. 

Contemporary educational transformation increasingly emphasizes teachers as facilitators of 

learning, but this development may reduce recognition of their broader responsibilities as 

intellectual and moral guides. Transactional relationships between educational institutions, 

teachers, and parents may further weaken the ethical foundations of educational interaction. The 

declining recognition of teachers' moral authority and exemplary conduct creates difficulties in 

maintaining educational relationships based on mutual respect, responsibility, and character 

formation. 

The analysis further identifies limitations in contemporary educational assessment. Learning 

outcomes are frequently evaluated through examinations, standardized scores, and administrative 

indicators, while moral development, intellectual honesty, spiritual awareness, and the practical 

application of knowledge receive less systematic attention. In addition, the dissemination of 

narrow religious interpretations, ideological polarization, and limited critical literacy create 

challenges for developing balanced religious understanding among students. These issues are 

compounded by institutional limitations, including inadequate management professionalism, 

limited teacher development, and difficulties in adapting to technological and educational changes. 

Overall, the findings indicate that contemporary Islamic education faces interconnected challenges 
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involving instrumental learning orientations, moral development, academic integrity, knowledge 

integration, teacher responsibilities, assessment practices, and institutional governance. 

The Relevance and Reconstruction of Al-Ghazali's Conception of Learning in Contemporary 

Islamic Education 

The analysis identifies several areas in which Al-Ghazali's conception of learning can 

contribute to the development of contemporary Islamic education. The first concerns the 

reconstruction of learning motivation through the principle of niyyah. This principle establishes 

that learning should be directed toward sincere knowledge-seeking, personal improvement, 

religious responsibility, and social benefit. Its educational implications include developing 

learning environments that encourage intellectual perseverance, academic honesty, and 

meaningful engagement with knowledge rather than prioritizing grades, qualifications, or external 

recognition. 

The second concerns the integration of tazkiyat al-nafs into educational practices. Spiritual 

purification provides a foundation for developing self-discipline, humility, sincerity, emotional 

regulation, and moral awareness. Within contemporary learning environments, these principles 

can be reflected through reflective learning activities, ethical discussions, personal evaluation, and 

the development of responsible behavior. The cultivation of spiritual awareness is particularly 

relevant to digital learning environments, where students encounter extensive information and 

various forms of interaction that require self-control and ethical judgment. 

The third concerns the revitalization of teachers' responsibilities. Al-Ghazali's educational 

thought emphasizes that teachers are not merely transmitters of knowledge but also moral 

exemplars and intellectual guides. This perspective supports the development of educational 

relationships characterized by sincerity, responsibility, respect, and personal guidance. 

Contemporary student-centered pedagogies can be maintained while strengthening teachers' 

responsibilities for ethical development and intellectual formation. The relationship between 

empirical observation, rational reasoning, and spiritual awareness also provides a basis for 

developing learning practices that integrate critical inquiry with religious and ethical 

considerations. 

The fourth concerns the integration of knowledge and action in educational assessment. The 

principle of 'ilm wa al-'amal indicates that learning outcomes should extend beyond cognitive 

achievement to include the practical application of knowledge, ethical behavior, and social 

contribution. Project-based learning, community engagement, collaborative problem-solving, and 

reflective assessment provide opportunities to connect theoretical understanding with practical 

responsibilities. In this context, the acquisition of scientific, social, and religious knowledge should 

be accompanied by the development of responsible conduct and beneficial action. 
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The fifth concerns the ethical utilization of digital technologies and artificial intelligence. 

The principles of niyyah, adab, and tazkiyat al-nafs provide a foundation for responsible 

engagement with digital learning resources. These principles encourage students to use technology 

for meaningful educational purposes, respect intellectual ownership, verify information, maintain 

academic honesty, and exercise self-control in digital interactions. Ethical literacy and spiritual 

awareness therefore become important components of digital education rather than being separated 

from technological competencies. 

The sixth concerns curriculum reconstruction through the classification of knowledge into 

fardhu 'ain and fardhu kifayah. This framework provides a basis for maintaining essential religious 

knowledge while strengthening scientific, technological, and professional competencies. Its 

application requires meaningful connections between religious values and contemporary 

disciplines rather than merely adding religious references to scientific materials. Such integration 

can help students understand the ethical implications of scientific development and recognize the 

relationship between knowledge acquisition and collective welfare. 

Finally, the findings identify the importance of collaboration among families, educational 

institutions, and communities in implementing Al-Ghazali's educational principles. Moral and 

spiritual formation requires consistent support across different social environments. Families 

contribute to the development of learning motivation and personal discipline, educational 

institutions facilitate intellectual and ethical development, and communities provide opportunities 

for applying knowledge in social life. Comprehensive educational assessment should consequently 

consider not only examination results but also character development, academic integrity, religious 

responsibility, and social participation. These findings establish that Al-Ghazali's conception of 

learning can be reconstructed into an integrated educational framework connecting learning 

motivation, educational ethics, spiritual development, knowledge integration, responsible 

technology utilization, and the practical application of knowledge. 

 

DISCUSSION 

Reinterpreting Learning as an Integrated Process of Intellectual, Spiritual, and Moral 

Formation 

The findings concerning Al-Ghazali's conception of learning demonstrate that knowledge 

acquisition cannot be separated from the broader process of human formation. This perspective 

challenges educational orientations that primarily evaluate learning through cognitive 

achievement, information retention, and the development of technical competencies. Although 

these dimensions remain important, they do not sufficiently explain the broader purposes of 

Islamic education. Al-Ghazali's understanding places knowledge within a comprehensive 

framework in which intellectual development is expected to contribute to spiritual awareness and 
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moral improvement (Padil et al., 2021). This position suggests that educational excellence should 

be evaluated through the relationship between what individuals know, how they understand the 

purposes of knowledge, and how they translate their understanding into conduct. The significance 

of learning therefore lies not only in increasing intellectual capacity but also in developing 

individuals who can exercise their knowledge responsibly. 

The classification of knowledge into fardhu 'ain and fardhu kifayah also offers an important 

perspective for reconsidering the organization of contemporary Islamic education (Malintang et 

al., 2025). The distinction demonstrates that knowledge has both individual religious obligations 

and collective social functions. In modern educational institutions, the development of scientific 

and professional competencies should not be understood as competing with religious education. 

Rather, both dimensions should be organized within an educational framework that recognizes 

their complementary contributions to human development. This classification provides a 

conceptual basis for establishing educational priorities that maintain the relationship between 

religious foundations and scientific advancement. However, its contemporary application should 

not be reduced to a rigid curricular hierarchy. Instead, the classification can serve as a 

philosophical basis for ensuring that essential religious knowledge and socially necessary scientific 

disciplines develop in a mutually supportive relationship. Such an interpretation is particularly 

important in educational environments that increasingly emphasize specialization and professional 

competencies. 

The principle of niyyah further expands the understanding of learning by establishing the 

relationship between educational motivation and moral responsibility (Istiqomah et al., 2025). 

Contemporary educational systems often encourage achievement through grades, qualifications, 

institutional recognition, and employment opportunities. These motivations are not necessarily 

problematic because they may encourage perseverance and professional development. 

Nevertheless, they become insufficient when they dominate the purposes of learning and weaken 

the intrinsic value of knowledge. Al-Ghazali's conception of intention provides a basis for 

repositioning academic motivation within a broader framework of religious devotion, intellectual 

responsibility, and social benefit. This perspective suggests that the development of educational 

motivation should involve more than encouraging students to achieve higher academic 

performance (Triansyah et al., 2023). It should also cultivate sincerity, intellectual humility, and 

awareness of the consequences of knowledge acquisition. Consequently, niyyah can be interpreted 

as an ethical foundation that directs learning toward purposes extending beyond individual 

academic success. 

The relationship between reason and divine guidance also deserves consideration in the 

context of contemporary epistemological debates. Al-Ghazali's recognition of rational inquiry 

demonstrates that intellectual reasoning occupies an important position in the acquisition of 
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knowledge. However, the recognition of reason's limitations indicates that intellectual activity 

requires ethical and epistemological orientation. This position should not be interpreted as an 

opposition to scientific reasoning or empirical investigation. Rather, it establishes the importance 

of considering the purposes, assumptions, and consequences of intellectual inquiry. Within 

contemporary Islamic education, this perspective can support the development of critical thinking 

that remains attentive to moral and spiritual considerations. Students should be encouraged to 

examine evidence, question assumptions, evaluate arguments, and develop scientific 

understanding while recognizing that intellectual competence also carries responsibilities 

concerning the application of knowledge (Asyibli et al., 2025). Thus, Al-Ghazali's epistemology 

provides a foundation for integrating rational inquiry with ethical and religious awareness. 

The relationship between knowledge and action represents the practical dimension of this 

integrated conception. Learning becomes meaningful when intellectual understanding influences 

behavior and contributes to individual and collective welfare. This principle challenges 

educational practices that consider examinations and academic qualifications as sufficient 

indicators of learning success. Although these assessments are necessary, they do not fully 

demonstrate whether knowledge has been internalized or translated into responsible conduct. The 

emphasis on 'ilm wa al-'amal therefore supports a broader conception of educational achievement 

in which understanding, ethical decision-making, and practical application are interconnected. Al-

Ghazali's criticism of knowledge pursued for prestige or personal superiority further demonstrates 

that intellectual accomplishment without moral responsibility may undermine the purposes of 

education. The central implication is that contemporary Islamic education should develop an 

assessment orientation that recognizes the practical and ethical consequences of learning alongside 

cognitive achievement. 

Reconsidering Contemporary Islamic Education through the Perspective of Al-Ghazali's 

Educational Philosophy 

The challenges identified in contemporary Islamic education indicate that educational 

transformation requires a reconsideration of its philosophical foundations rather than merely 

improving instructional techniques or institutional facilities (S. Bahri et al., 2023). The growing 

emphasis on performance indicators, institutional competition, and economic outcomes 

demonstrates the influence of instrumental orientations within educational management. Although 

institutional development and financial sustainability are necessary, they should not become the 

primary determinants of educational purposes. Al-Ghazali's conception of learning offers a critical 

perspective by emphasizing that knowledge should contribute to the development of human beings 

who possess intellectual competence, moral integrity, and spiritual awareness. This perspective 

does not reject professional qualifications or measurable educational outcomes but places them 

within a broader understanding of educational responsibility (Mau, 2024). Accordingly, 
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institutional success should be understood through the ability to develop knowledgeable and 

ethically responsible individuals rather than through administrative and economic indicators alone. 

The instrumentalization of learning also reveals the importance of reconsidering students' 

motivation and understanding of educational achievement. When students perceive education 

primarily as a means of obtaining qualifications or securing employment, the intrinsic significance 

of knowledge may receive insufficient attention. Al-Ghazali's principle of niyyah provides an 

alternative orientation by emphasizing that the pursuit of knowledge should be directed toward 

meaningful intellectual, spiritual, and social purposes. This interpretation can contribute to 

educational practices that encourage students to understand learning as a continuous process of 

personal development rather than merely a sequence of academic requirements (Zarkasyi, 2021). 

In this regard, the relationship between academic achievement and spiritual responsibility becomes 

an important consideration for curriculum development, classroom interaction, and institutional 

culture. The objective is not to eliminate practical motivations but to ensure that they remain 

consistent with the broader ethical purposes of Islamic education. 

The challenges of academic misconduct and digital misuse further demonstrate the 

importance of strengthening the ethical dimension of learning. The availability of artificial 

intelligence applications and digital resources has transformed academic practices by providing 

new opportunities for accessing and producing information. However, these developments also 

create difficulties concerning originality, intellectual ownership, accountability, and the 

responsible use of information. From Al-Ghazali's perspective, these challenges cannot be 

adequately addressed through institutional regulations alone. Rules concerning plagiarism and 

academic honesty remain important, but their effectiveness depends on the development of ethical 

awareness among learners. The principle of adab provides a foundation for understanding 

academic honesty as part of a broader moral responsibility, while niyyah emphasizes the 

importance of sincerity in completing academic activities. The development of these values can 

help students recognize that the use of technology must remain consistent with intellectual integrity 

and personal accountability. 

The persistent separation between religious and general knowledge also requires a more 

integrated educational orientation (Ramadona et al., 2022). These challenges suggest that 

integration cannot be achieved merely by placing religious references alongside scientific 

concepts. It requires a deeper understanding of the epistemological relationship between 

knowledge, religious values, and human responsibilities. Al-Ghazali's classification of knowledge 

provides a conceptual basis for developing this relationship because it recognizes the significance 

of both individual religious obligations and collective intellectual needs. The contemporary 

implication is that scientific and professional disciplines should be developed alongside ethical 

and spiritual reflection. For example, technological education should include consideration of 
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human welfare, environmental studies should be connected with responsibilities toward creation, 

and economic education should incorporate moral considerations concerning justice and social 

benefit. Such an approach can help overcome artificial divisions between religious understanding 

and scientific inquiry without disregarding the methodological characteristics of individual 

disciplines. 

The role of teachers also requires reconsideration in light of Al-Ghazali's educational 

philosophy. Contemporary pedagogical approaches increasingly emphasize student autonomy and 

the teacher's function as a learning facilitator. These developments can improve student 

participation and encourage independent intellectual development. However, they should not 

eliminate the teacher's ethical and formative responsibilities. Al-Ghazali's conception of teachers 

as moral exemplars and intellectual guides offers a basis for addressing these challenges. The 

teacher's authority should emerge from professional competence, ethical credibility, sincerity, and 

the ability to guide students toward meaningful understanding. This interpretation also requires 

educational institutions to strengthen teacher development through pedagogical training, subject 

expertise, ethical preparation, and digital competencies (Murharyana et al., 2024). Thus, the 

revitalization of the teacher's role involves balancing contemporary pedagogical innovation with 

the enduring importance of educational ethics and exemplary conduct. 

Another important implication concerns the limitations of cognitive-centered educational 

assessment. The dominance of examinations and numerical indicators may encourage superficial 

learning when students focus primarily on obtaining satisfactory results. Al-Ghazali's emphasis on 

the relationship between knowledge and action suggests that educational assessment should also 

consider the extent to which learning contributes to responsible conduct and practical competence. 

This does not imply that moral and spiritual development can be measured entirely through 

numerical indicators. Rather, educational institutions should develop complementary assessment 

practices that include reflective activities, behavioral observation, authentic learning tasks, and 

community-based projects. Such practices can provide a broader understanding of students' 

development while recognizing the limitations of evaluating complex moral and spiritual qualities 

through standardized instruments. The educational challenge is to establish a balanced assessment 

system that recognizes cognitive achievement without neglecting the formative purposes of 

learning. 

Reconstructing an Integrated Learning Framework for Contemporary Islamic Education 

The synthesis of Al-Ghazali's educational principles suggests the possibility of 

reconstructing learning as an integrated framework involving intention, ethics, spiritual 

development, and practical application. This reconstruction is important because the challenges of 

contemporary Islamic education cannot be addressed through isolated educational interventions. 

Improving academic integrity, for example, requires more than introducing regulations because it 
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also involves the development of sincere intentions and ethical awareness. Similarly, integrating 

religious and scientific knowledge requires more than curricular adjustments because it involves 

reconsidering the philosophical relationship between knowledge and human responsibilities. The 

proposed reconstruction therefore positions the dimensions of Al-Ghazali's conception of learning 

as mutually reinforcing elements within a comprehensive educational process. 

The first dimension is niyyah, which establishes the orientation and purpose of learning. 

Within contemporary educational institutions, this principle can be developed through learning 

objectives that connect academic achievement with intellectual growth, religious responsibility, 

and social benefit. Students should understand that academic activities are not merely institutional 

requirements but opportunities to develop knowledge that can contribute to meaningful individual 

and collective purposes. The second dimension is adab, which regulates the ethical relationships 

involved in learning. It encompasses the responsibilities of students, teachers, and educational 

institutions in maintaining honesty, respect, discipline, and accountability. In digital learning 

environments, adab also provides an ethical foundation for appropriate communication, the 

responsible use of artificial intelligence, and respect for intellectual ownership. 

The third dimension is tazkiyat al-nafs, which emphasizes the internal transformation of 

learners through self-discipline, reflection, humility, and spiritual awareness. Its contemporary 

relevance is particularly evident in the need to develop students' ability to regulate their behavior 

and make responsible decisions amid increasingly complex digital and social environments. 

Spiritual development should therefore be integrated into learning experiences through reflective 

practices, ethical discussions, and continuous character formation. The fourth dimension is 'ilm wa 

al-'amal, which connects intellectual understanding with practical responsibility. This principle 

encourages educational institutions to develop learning experiences that enable students to apply 

their knowledge in addressing individual, social, and environmental problems. The relationship 

between these four dimensions establishes learning as a continuous process in which appropriate 

intentions guide educational activities, ethical conduct regulates interaction, spiritual development 

supports personal transformation, and practical application demonstrates the realization of 

knowledge. 

The integration of these dimensions also provides a basis for reconsidering contemporary 

curriculum development (Al Ayyubi et al., 2024; Daud, 2023; Halimah, 2023; Hendawi et al., 

2024; Rabbani et al., 2024). The distinction between fardhu 'ain and fardhu kifayah can guide 

educational institutions in maintaining the importance of essential religious knowledge while 

developing scientific, technological, and professional competencies. The integration of these 

domains should be established through meaningful relationships between disciplinary knowledge 

and ethical responsibilities. Scientific inquiry can be developed alongside reflection on its social 

implications, technological competencies can be accompanied by digital ethics, and professional 
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education can incorporate considerations of public welfare and moral accountability. In this way, 

the curriculum becomes a means of connecting intellectual specialization with the broader 

purposes of Islamic education rather than separating different forms of knowledge into unrelated 

domains. 

The proposed reconstruction also has implications for educational leadership and 

institutional culture. The development of holistic learning requires consistency between 

educational objectives, teacher practices, assessment systems, and institutional policies. 

Educational institutions need to establish environments that support academic integrity, encourage 

meaningful intellectual inquiry, strengthen teacher professionalism, and provide opportunities for 

spiritual and moral development. Families and communities also play important roles because the 

formation of ethical conduct cannot be achieved through formal instruction alone. Collaboration 

among these educational environments can reinforce the values developed within schools and 

universities and provide opportunities for their practical application in everyday life. 

Nevertheless, the reconstruction of Al-Ghazali's conception of learning should be undertaken 

through critical contextual interpretation rather than direct transplantation of classical educational 

practices into modern institutions. Contemporary education operates within different 

technological, institutional, and sociocultural conditions. Therefore, the application of Al-

Ghazali's principles requires consideration of modern pedagogical methods, scientific 

developments, student diversity, and institutional requirements. His educational philosophy should 

function as a foundational ethical and epistemological orientation that informs contemporary 

educational innovation rather than as a substitute for all modern educational approaches. The 

central contribution of this reconstruction is its attempt to establish coherence between intellectual 

advancement, spiritual awareness, ethical responsibility, and practical engagement within a 

contemporary Islamic educational framework. 

Overall, the discussion demonstrates that Al-Ghazali's conception of learning provides a 

philosophical basis for reorienting contemporary Islamic education toward holistic human 

development. The integration of niyyah, adab, tazkiyat al-nafs, and 'ilm wa al-'amal offers a 

conceptual framework for addressing the limitations of instrumental learning, moral 

fragmentation, epistemological separation, and the ethical challenges of digital transformation. Its 

contemporary relevance lies not merely in preserving classical educational values but in critically 

interpreting their underlying principles to respond to the changing demands of modern education. 

Through this reconstruction, Islamic education can maintain its commitment to intellectual 

excellence while strengthening the spiritual and ethical foundations necessary for responsible 

human development. 
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CONCLUSION 

Based on the comprehensive analysis, the concept of learning according to Imam Al-Ghazali 

in Ihya' 'Ulum al-Din extends far beyond the cognitive acquisition of knowledge, the accumulation 

of information, or the achievement of intellectual competence. Learning constitutes an integrated 

process of intellectual, spiritual, and moral transformation through which human beings develop a 

deeper understanding of knowledge, themselves, and their relationship with Allah. Within this 

perspective, the ultimate purpose of learning is not merely to produce intellectually capable 

individuals but to cultivate human beings whose knowledge is guided by sincere intentions, 

spiritual consciousness, ethical conduct, and social responsibility. The epistemological foundation 

of Al-Ghazali's educational thought rests on the interconnectedness of niyyah (intention), adab 

(ethical conduct), tazkiyat al-nafs (spiritual purification), and 'ilm wa al-'amal (the unity of 

knowledge and action). These dimensions establish that the value of knowledge cannot be 

determined solely by its quantity, complexity, or practical usefulness, but must also be assessed 

through its moral orientation and transformative contribution to human life. Furthermore, the 

classification of knowledge into fardhu 'ain and fardhu kifayah demonstrates that learning must 

maintain a balance between individual religious obligations and collective intellectual and social 

needs. Consequently, Al-Ghazali's conception of learning provides an epistemological framework 

in which intellectual inquiry, divine guidance, spiritual development, and practical responsibility 

function as complementary dimensions of education. 

The analysis also indicates that several challenges confronting contemporary Islamic 

education, including the instrumentalization of learning, the dominance of administrative and 

cognitive performance indicators, the separation of religious and scientific knowledge, the 

weakening of academic integrity, and the ethical implications of digital transformation, reflect a 

broader imbalance between intellectual achievement and human formation. Educational systems 

that prioritize measurable outcomes without adequately addressing spiritual awareness and moral 

responsibility risk producing individuals who possess technical competencies but lack sufficient 

ethical orientation in applying their knowledge. In this regard, the relevance of Al-Ghazali's 

educational philosophy lies in its capacity to provide a critical foundation for reconsidering the 

purposes, processes, and outcomes of contemporary Islamic education. Its contribution should not 

be understood as an attempt to reproduce classical educational practices without contextual 

adaptation, but rather as a philosophical reconstruction that translates enduring spiritual and ethical 

principles into contemporary educational realities. Such reconstruction requires the purification of 

learning motivation, the meaningful integration of spiritual and ethical values into modern 

curricula, the revitalization of teachers as murabbi who combine intellectual guidance with moral 

exemplarity, and the strengthening of educational practices that connect theoretical understanding 

with responsible action. It also requires the development of digital literacy grounded in academic 
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honesty, ethical awareness, and accountability, as well as educational assessment that recognizes 

intellectual competence alongside character development and social contribution. 

The principal contribution of this study is the reconstruction of Al-Ghazali's conception of 

learning as an integrated framework for contemporary Islamic education, emphasizing the 

interdependence of epistemological orientation, ethical formation, spiritual purification, and 

practical realization. Through this framework, niyyah establishes the purpose of learning, adab 

regulates the ethical conduct of the learning process, tazkiyat al-nafs supports the transformation 

of the learner's inner disposition, and 'ilm wa al-'amal ensures that acquired knowledge is translated 

into beneficial action. These dimensions should not be regarded as isolated educational 

components but as mutually reinforcing elements of holistic human development. The study 

therefore underscores that the renewal of Islamic education requires more than curricular 

modernization, technological innovation, or institutional improvement; it requires a fundamental 

reorientation of educational purposes toward the formation of intellectually competent, spiritually 

conscious, ethically responsible, and socially engaged individuals. Nevertheless, as a qualitative 

library-based study, the proposed framework represents a conceptual reconstruction rather than an 

empirically tested pedagogical model. Future research may therefore examine its applicability 

through empirical investigations in Islamic educational institutions, particularly by exploring how 

its principles can be operationalized in curriculum development, teacher professional 

development, digital learning practices, and multidimensional educational assessment. Such 

investigations would help establish the practical feasibility of Al-Ghazali's educational philosophy 

while extending its contribution to the transformation of contemporary Islamic education. 

 

REFERENCE 

Al Ayyubi, I. I., Yasmin, S., Annatasya, T., & Muhaemin, A. (2024). Analysis of Student’s Islamic 

Religion Education Learning Outcomes Using the Inquiry Learning Model in the Independent 

Curriculum. Kaffah: Jurnal Pendidikan Dan Sosio Keagamaan, 3(2), 125–141. 

https://www.jurnal.unmabanten.ac.id/index.php/kaffah/article/view/923 

Amin, M. A. (2024). Strengthening the Local Economy of Islamic Boarding Schools Through 

Fundraising for the End of the School Year. Dalwa Islamic Economic Studies: Jurnal 

Ekonomi Syariah, 3(1), 53–67. https://doi.org/https://doi.org/10.38073/dies.v3i1.1408 

Arroisi, J., Zarkasyi, H. F., Rokhman, I. A., & Mukhlis, F. (2023). Pursuit of Spiritual Happiness: 

Abu Hamid al-Ghazali on The Theory of Human Nature. Progresiva: Jurnal Pemikiran Dan 

Pendidikan Islam, 12(2), 291–302. 

https://doi.org/https://doi.org/10.22219/progresiva.v12i02.29265 

Asyibli, B., Ibtihal, A. A., Fauzan, M. F., Fauzi, A., & Hidayat, W. (2025). Epistemological 

Dimensions in Islamic Educational Philosophy: A Critical Analysis. Journal of Islamic 

https://journal.eduistiqomah.or.id/index.php/EIEM


Eduistiqomah  
in Islamic Education Management 

ISSN(Online): 3164-6891 

Vol 1 No 2 (2026): November 2026 

https://journal.eduistiqomah.or.id/index.php/EIEM  

                         Eduistiqomah in Islamic Education Management  
Vol 1 No 2 (2026): November 2026 

 

126 

Education Research, 6(1), 69–84. https://doi.org/https://doi.org/10.35719/jier.v6i1.464 

Bahri, R., Rofiqi, R., Kusaeri, & Rusydiyah, E. F. (2025). Religious moderation education: a 

comparative study of Islamic approaches in Indonesia and Malaysia with implications for 

faith-based education. International Studies in Catholic Education, 1–23. 

https://doi.org/https://doi.org/10.1080/19422539.2025.2519727 

Bahri, S., Ghony, D., & Busri, H. (2023). Implementation Of Multicultural Islamic Religious 

Education Learning In SD Taman Harapan And SD Bina Budi Mulia Malang City. 

International Journal of Islamic Education, Research and Multiculturalism (IJIERM), 5(1), 

161–180. https://doi.org/https://doi.org/10.47006/ijierm.v5i1.208 

Budur, T. (2024). Virtue-based leadership and organizational commitment: a study from Al-

Ghazali’s perspective. International Journal of Ethics and Systems. 

https://doi.org/https://doi.org/10.1108/IJOES-03-2024-0081 

Cinta, F., Maulana, A., & Maskud, M. (2023). Educational Objectives and Criteria for the Ideal 

Teacher Perspective of Plato and Al Ghazali. Al Qalam: Jurnal Ilmiah Keagamaan Dan 

Kemasyarakatan, 17(5), 3031–3043. 

https://doi.org/http://dx.doi.org/10.35931/aq.v17i5.2209 

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed 

methods approaches. Sage publications. 

Daud, R. M. (2023). Theory Of Islamic Education, Philosophy And Curriculum At Tertiary Level. 

Educator Development Journal, 1(2), 106–126. 

https://doi.org/https://doi.org/10.2022/edj.v1i2.4006 

Feriska, N. S., & Dewi, Y. (2026). Development of Electronic Materials for Teaching Arabic 

Using Flipbooks at State Islamic Junior High School 1 Bukit Tinggi. Lisaanuna Talim Al-

Lughah Al-Arabiyah: Jurnal Pendidikan Bahasa Arab, 9(1), 141–162. 

https://doi.org/10.15548/lisaanuna.v9i1.14686 

Fitriani, M. I. (2023). Islamic Religious Education and Interreligious Tolerance in a Multi-

Religious Country: Challenges, Typological Implications, and the Proposed Strategy. 

Ulumuna, 27(1), 416–448. https://www.ulumuna.or.id/index.php/ujis/article/view/765 

Halimah, S. (2023). Integration of Religious Moderation in Islamic Religious Education (PAI) 

Curriculum and Learning. Book Chapter of Proceedings Journey-Liaison Academia and 

Society, 2(2), 1–10. https://j-las.lemkomindo.org/index.php/BCoPJ-LAS/article/view/637 

Hanif, M. (2023). Philosophical Review of Avicenna’s Islamic Education Thought. Asian Journal 

of Engineering, Social and Health, 2(6), 1–16. 

https://doi.org/https://doi.org/10.46799/ajesh.v2i6.71 

Hasib, K., & Khasanah, N. U. (2025). The Integration of Rationality and Spirituality: Imam Al-

Ghazali’s Experience through Ta’lim Rabbani Approach in Acquiring Knowledge. Afkaruna: 

https://journal.eduistiqomah.or.id/index.php/EIEM


Eduistiqomah  
in Islamic Education Management 

ISSN(Online): 3164-6891 

Vol 1 No 2 (2026): November 2026 

https://journal.eduistiqomah.or.id/index.php/EIEM  

                         Eduistiqomah in Islamic Education Management  
Vol 1 No 2 (2026): November 2026 

 

127 

Indonesian Interdisciplinary Journal of Islamic Studies, 21(1), 65–83. 

https://doi.org/10.18196/afkaruna.v21i1.25377 

Hastasari, C., Setiawan, B., & Aw, S. (2022). Students’ communication patterns of islamic 

boarding schools: the case of Students in Muallimin Muhammadiyah Yogyakarta. Heliyon, 

8(1), e08824. https://doi.org/https://doi.org/10.1016/j.heliyon.2022.e08824 

Hendawi, M., Al Murshidi, G., Asrori, A., Hadi, M. F., Huda, M., & Lovat, T. (2024). The 

development of Islamic education curriculum from the Quranic perspective. Ar-Fachruddin: 

Journal of Islamic Education, 1(2), 93–123. 

https://doi.org/https://doi.org/10.7401/hms52091 

Huberman, M., & Miles, M. B. (2002). The Qualitative Researcher’s Companion. sage. 

Huda, S., Sarifudin, M., Munifah, M., Humaidi, A., Idris, S., & Mawardi, M. (2022). The Concept 

of Character Learning: A Comparative Study of Al-Ghazali and Thomas Lickona’s 

Perspectives. DAYAH: Journal of Islamic Education, 5(1), 35–52. 

https://repository.iainkediri.ac.id/628/ 

Istiqomah, D. N., Chairunisa, C., & Azis, A. (2025). Modernization of Islamic education in the 

perspective of Islamic epistemology. EduGrows: Education and Learning Review, 1(1), 28–

46. https://doi.org/https://doi.org/10.69836/edugrows.v1i1.8 

Karim, A. R., Hasanuddin, M. I., Fuad, A. Z., Bakar, M. Y. A., Muhaemin, M., & Arifuddin, A. 

(2024). Exploring The Rationality of Religious-Rational Islamic Thinkers Towards The 

Compatibility of The Islamic Education System. Tarbiyah: Jurnal Ilmiah Kependidikan, 

13(2), 187–208. https://doi.org/https://doi.org/10.18592/tarbiyah.v13i2.13638 

Kirabaev, N. S., & Chistyakova, O. V. (2023). The Human Being in Eastern Church Father’s and 

Al-Ghazali’s Philosophical Theology. Religions, 14(7), 854. 

https://doi.org/https://doi.org/10.3390/rel14070854 

Lubis, A. R., & Azzahra, F. (2021). Student and Teacher Ethics in the Perspective of Al-Ghazali’s 

Eastern Philosophy. MIMBAR PENDIDIKAN, 6(1), 1–7. 

https://doi.org/https://doi.org/10.17509/mimbardik.v6i1.68607 

Malintang, J., Anwar, H., Sumiarti, S., Wibowo, W. T., & Iffah, I. (2025). Building a Rabbani 

Generation: Integration of Knowledge and Morals in Islamic Education. At-Tarbawi: Jurnal 

Pendidikan, Sosial Dan Kebudayaan, 12(1), 136–149. 

https://doi.org/10.32505/tarbawi.v12i1.11073 

Mardatillah, F., Muchlinarwati, M., & Abdurrahman, D. (2025). Integrating Islamic Educational 

Values in Higher Education: A Framework for Social Cohesion and Peacebuilding in Aceh. 

Journal of Peacebuilding & Development, 15423166251342684. 

https://doi.org/https://doi.org/10.1177/15423166251342683 

Mau, F. A. (2024). Integrating character education in Al-Syifa Islamic boarding schools: A case 

https://journal.eduistiqomah.or.id/index.php/EIEM


Eduistiqomah  
in Islamic Education Management 

ISSN(Online): 3164-6891 

Vol 1 No 2 (2026): November 2026 

https://journal.eduistiqomah.or.id/index.php/EIEM  

                         Eduistiqomah in Islamic Education Management  
Vol 1 No 2 (2026): November 2026 

 

128 

study approach. Edu Spectrum: Journal of Multidimensional Education, 1(1), 1–14. 

https://doi.org/https://doi.org/10.70063/eduspectrum.v1i1.30 

Maulana, M. F., Sari, S. K., Witari, R. A., & Syahda, A. Z. (2021). Al-Ghazali: Educators and 

Students Concepts, and Its Implications for Education in Indonesia. Istawa: Jurnal 

Pendidikan Islam, 6(1), 77–91. https://doi.org/10.24269/ijpi.v6i1.4978 

Miles, M. B., & Huberman, A. M. (1994). Qualitative Data Analysis: An Expanded Sourcebook. 

sage. 

Muhaemin, M., Rusdiansyah, R., Pabbajah, M., & Hasbi, H. (2023). Religious moderation in 

Islamic religious education as a response to intolerance attitudes in Indonesian educational 

institutions. Journal of Social Studies Education Research, 14(2), 253–274. 

https://www.learntechlib.org/p/223024/ 

Murharyana, M., Al Ayyubi, I. I., Rohmatulloh, R., & Ikromi, S. N. (2024). The Effects of Islamic 

Religious Education Learning on Students’ Motivation. At-Tadzkir: Islamic Education 

Journal, 3(1), 1–14. https://doi.org/https://doi.org/10.59373/attadzkir.v3i1.44 

Najah, A., Syafe’i, I., & Amiruddin, A. (2022). Implications of Learning in Islamic Religious 

Education in Forming Students’ Attitudes of Religious Tolerance. Al-Fikru: Jurnal Ilmiah, 

16(2), 306–313. https://doi.org/https://doi.org/10.51672/alfikru.v16i2.136 

Nuraeni, A., Suryani, S., Trisyani, Y., & Anna, A. (2024). Islamic spiritual care, depression, and 

quality of life among patients with heart disease: A systematic review. Journal of Holistic 

Nursing, 42(2_suppl), S7–S25. https://doi.org/10.1177/08980101231180514 

Padil, M., Saguni, F., & Adawiyah, A. (2021). Islamic Education Teachers Strategy in 

Implementing Multiculturalism Based Education. International Journal of Contemporary 

Islamic Education, 3(2), 78–94. https://doi.org/https://doi.org/10.24239/ijcied.Vol3.Iss2.40 

Rabbani, F. R., Ramadan, M. F., & Arifah, A. (2024). The Role of Islamic Religious Education 

Curriculum in Developing Students’ Religious Values. Jurnal Pendidikan Islam, 1(3), 129–

138. https://doi.org/10.70938/judikis.v1i3.48 

Ramadona, S., Qur’ani, I., Dewi, L. Y., Dini, N. R., & Mawaddah, S. (2022). Educating the 

Rabbani Generation: A Diffusion of Islamic Scholars Through Participatory Action Research. 

Al-Arkhabiil: Jurnal Pengabdian Masyarakat, 2(3), 50–63. 

https://doi.org/10.51590/jpm_assunnah.v2i3.285 

Sabarudin, M., Al Ayyubi, I. I., Fitriyah, D., Diba, D. I. F., Setiawan, S. S. R., Sholeh, M. I., & 

Ho, P. V. P. (2024). Analysis Of Islamic Religion Education Learning On Independent 

Curriculum Based On School Origin. EDUMULYA: Jurnal Pendidikan Agama Islam, 2(1), 

32–47. https://doi.org/https://doi.org/10.59166/edumulya.v2i1.195 

Sari, M., & Marhaban, M. (2023). The Self Purification Through Dhikr in the Perspective of Imam 

Al-Ghazali. Tasfiyah: Jurnal Pemikiran Islam, 7(2), 339–359. 

https://journal.eduistiqomah.or.id/index.php/EIEM


Eduistiqomah  
in Islamic Education Management 

ISSN(Online): 3164-6891 

Vol 1 No 2 (2026): November 2026 

https://journal.eduistiqomah.or.id/index.php/EIEM  

                         Eduistiqomah in Islamic Education Management  
Vol 1 No 2 (2026): November 2026 

 

129 

https://doi.org/https://doi.org/10.21111/tasfiyah.v7i2.10581 

Supriyanto, S. (2022). Al-Ghazali’s Metaphysical Philosophy of Spiritualism In The Book Of Ihya 

‘Ulumuddin. Devotion: Journal of Research and Community Service, 3(5), 422–432. 

https://doi.org/https://doi.org/10.36418/dev.v3i5.138 

Triansyah, F. A., Ugli, Y. K. B., Muhammad, I., & Nurhoiriyah, N. (2023). Determinants of 

Teacher Competence in Islamic Education: Bibliometric Analysis and Approach. Indonesian 

Journal of Islamic Education Studies (IJIES), 6(1), 17–32. 

https://doi.org/https://doi.org/10.33367/ijies.v6i1.3458 

Ulfat, F. (2020). Empirical research: Challenges and impulses for Islamic religious education. 

British Journal of Religious Education, 42(4), 415–423. 

https://doi.org/https://doi.org/10.1080/01416200.2020.1711513 

Zarkasyi, A. (2021). Epistemology and Strategy of Multicultural Islamic Education. SYAIKHUNA: 

Jurnal Pendidikan Dan Pranata Islam, 12(2), 114–122. 

https://doi.org/https://doi.org/10.36835/syaikhuna.v12i2.5116 

 

https://journal.eduistiqomah.or.id/index.php/EIEM

